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Introduction 


A great deal of argument has been offered, in recent 
years, to the effect that music education in the past has 
been handicapped and allowed to deteriorate as a result of 
excessive formal drill in note-reading and in technical skill. 
Music reading procedures have become the battleground upon 
| which have been fought the many conflicting theories under- 
lying what makes for musical "awareness", and musical 
sufficiency. 

The ability to read music notation is essential to 
complete understanding of the printed p2ge. We must not 
detract from the importance of reading skill. But, in the 
past, over-zealous music educators have admittedly drilled 
note-reading to excess, resulting in a growing resentment 
on the part of the pupil toward music in general. We must, 
therefore, devise some other teaching advice which may supple- | 
ment, but not substitute for, the actual usage of the score 
in learning to read music. A project in music dictation may 
be one means of obtaining a better concept of the notation, 
through mental image, without the pressure of extended formal 
dviti. 

Music dictation can become an instrument for drilling, | 


through actual usage, the staff, the G clef, signatures of 


time and key, and the various note values which make up our 
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system of music notation. Moreover, the ear-training 
which would result from drill in music dictation should aid 
materially in a better concept of the written score. 

It is, therefore, the purpose of this thesis to show 
that skill in music reading can be improved through the use 


of music dictation. 


Proposal 


It was proposed that a project in the dictation of 
music be given to selected classes in Grades Four, Five, and 
Six, to determine whether or not groups approximately equal 
in music reading ability would, or would not, be aided to 
greater music reading ability by the inclusion of driil 
exercises in music dictation. 

It was further proposed, in order to arrive ata 
definite conclusion, that there be selected amd paired off, as 
equitably as possible for laboratory purposes, six sections 
of Grade Four, six sections of Grade Five, and six sections of 
Grade Six. Three sections of each grade were to be exposed 
to prescribed problems in music dictation; the remaining three 
sections of each grade were not to be so exposed. 

In order to select those sections of each grade 
which would be equitably paired with each other, the procedure 
was as follows: 

1. Test each group individually for sight-reading 
ability, using easy music reading material. 

2. Enumerate the good, average, and poor readers 
in each grade. 

3. Select, and pair off, those three sections of 


each grade which would compare as nearly equitably as possibie. 
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If any discrimination should be considered necessary, let it be 
on the side of the weaker group; that is, in order to determine 
significant improvement in score-reading ability, it would be 

| justifiable to expose that group which was comparatively weaker, 


where the situation was found necessary or unaviodable. 


Evaluation of note-reading ability was based on the 
following criteria: 

1. Good readers made not more than one mistake. 

2. Average readers were allowed two to three mistakes. 

3. Poor readers needed continual help to enable them 
to keep going. 

This same standard of evaluation was used in a final re- 
check at the close of the dictation vroiect, to determine any 
Beenenent in score-reading ability. 

The project, with all its steps, was carried out in the 


author's own schools, with the full co-operation of partici- 


teachers and the administrative staff. 
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Technical Preparation 


When the three experimental sections of each grade 
had been selected, as previously explained, the following 
procedure was followed: 

1. Allow the remaining three sections of each grade 
not selected for laboratory purposes (hereafter to be termed 
the "control group") to continue in its normal music activity. 

2. Prepare the experimental group for the testing 
period, as follows: 

a. Allow a two-week period of preliminary 
instruction and drill in music dictation, both on stafflined 
paper to be used at the pupils' desks, and by voluntary 
demonstration going on simultaneou-ly at the blackboard. 


3 


b. Provide the teacher in each experimental 


|classroom with definite instructions for recommended pro- 


cedure, and also sufficient drill material to cover a period 
of twenty weeks. 

ec. Provide, from time to time, enough staff- 
lined paper for pupil use in the daily drill of music 


aretation. 
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Procedure for daily drill 

Approximately one month following the opening of the 
school year 1948-49, or after sufficient time had elapsed in 
which to determine the comparative reading abilities of each 
of the chosen grades, preliminary instruction was given to that 
total section of the grades selected for testing, in order to 
‘orient the pupils in the techniques of music dictation. The 
purpose of the orientation period was to acquaint the pupils 
with the problems of correct representation of note values, 
measure-lines, signatures of time and key, and any other in- 
formation pertinent to the project. 

When it was determined that the technicues of music 


writing were clearly understood, a series of progressively 


tems dictation problems, suitable to each grade, was pre- | 
sented to each section of the experimental group. These prob- | 
jlems were in two forms: 
| 1. Daily drill material, administered by the class- 
room teacher. 

2. Bi-weekly test material, administered bv the 
writer of this thesis. 


The dictation exercises used, both for daily drill and 


for bi-weekly testing, were prepared and made available by the 


author, and were not taken from any published sources. 
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Content of the daily drill material 
The daily drill material, to be left with the class- 


—— 


room teacher, provides for approximately one exercise to be 
given each day over a period of twenty school weeks. The 


construction of the drill problems is as follows: 


Grade Four 
80 problems: 
; ae ee 
1. 40 with no melodic skips, using O- O 
Oo 


2e 40 with "Tonic" chord skips, using d 3 Q- 


Grade Five 
80 problems: 


1. 20 with no melodic skips, using e, 3, J. Oo 
&e 20 with "Tonic"chord skips, using . ; } ) O:, re) 
3. 10 with no melodic skips, adding ¢?2 
4, 10 with "Tonic" chord skips, using pa e, e, d,d0 
5S. #0 starting on "mi", or “sol", using or 3 \O-, °o 
Grade Six 
80 problems: 
1. 10 with no melodic skips, using ¢,d, 0-0 
, 2. 10 with no melodic skips, adding @@ 


5. 10 with “Tonic” chord skips, starting on 


“mi or’ "sok", usine pA a a a  & 
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4, 10 with "tonic" chord skips, starting on 


"mi" or "sol, aaading oo 
) as: 


5. 10 with no melodic skips, using e- e 


6.. 10 with "Tonic™ chord skips, starting on 
\ TS 


"ei" or “sol, using “se. ‘Ss 

7. 10 with skips of the "Dominant" chord, 
using only See tet: o 

8. 10 with skips of the "Dominant" chord, 


using all previous rhythms. 


7 er ae Bis 


hy vi ie ek 
2s nat “ay 


ay > 4 


. 


7 — of 5 7 


Instructions to classroom teachers 


The following instructions were given to classroom 


teachers, and are here outlined. 


A Project in the Dictation of Music 


The daily drill material is intended to cover a period 


of twenty school weeks, and is set up to provide four exer- 


cises for each school week. If you do not complete ali four 


exercises during any particular week, please go on to the next 


four, as test-problems, given by the supervisor, will be con- 


structed on a progressive basis, one test-problem for each of 


the weekly drill units. 


be 


Procedure 


Provide alli pupils with staff-lined paper. 
A-sign four or five pupils to work simultaneously at 
the blackboard. (Pupils who work at the board must 


make their own staff with staff-liner. 


2. Teacher instruct the pupils: 


Ae 


b. 


To make G. clef. 

Proper location of each sharp or flat in the key 
signature. 

Proper Time Signature for each problem. 

To determine the location of "Do". 


Place a check-mark (x) where "Do" is. 


Stenoesd ci ote 


Rie Jock % 
ED Oy Ye 


6 » i 


4 


Ri aue! 
eslo 


foeuo ston tp * 


=3 . 


~ 


a. 
— Seas ee 


yiteh ext 


r 


focros Yiaews 


7eeW 


} 
. 
a 
‘ 
i) 
' 
it 
{ 
; 
{ 
; 


a 


“= 7 = 
<a 
- 
+ a 


@ 


10 


f. To put pencils down, and listen. 


5. Teacher will indicate: 
ae Rhythm speed (slow quarter-note reading speed). 


be The sound of "Do". 


4. ae sandhan will sing the complete melody, using a neutral 
Syllable "Loo", in a soft, sustained, but rhythmical 
manner. If the problem is long, sing ("Loo") the first 
half a second time. 

b. Pupils think the syllable names, and rhythm, of the 
first half of the melody; write same, 

ec. Teacher sing ("Loo") second portion of melody. 

d. Pupils think syllable names, and rhythm of second 
portion; write same, 

e. Teacher repeat entire melody, pupils check their work, 

f. Teacher should not sing the problem more than five 


times. 


Se 4 Pupils correct their own daily drill exercises, either 
from an approved seeatee at the blackboard, or from 
information given by the teacher. (The teacher is not 
expected to make daily formal corrections.) 


b. Try to keep the time for daily dictation drill to a 
maximum of five or six minutes for one daily exercise; 
in order not to handicap the regular music program, 
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Daily Drill Exercises in Music Dictation 


Grade Four 


(For use by the classroom teacher) 
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Daily Drill Exercises in Music Dictation 


Grade Five 


(For use by the classroom teacher) 
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Daily Drill Exercises in Music Dictation 


Grade Six 


(For use by the classroom teacher) 
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35 
Procedure for bi-weekly testing program 

When the selected groups had had sufficient orientation | 
in the procedures for taking dictation in music, and had had at 
least two weeks driil in the actual process of writing such 
dictation, the testing program began. Twenty test problems 
were provided for each of the experimental sections, these 
problems were provided for each of the experimental sections, 
these problems being similar in nature to those found in the 
Gaily drill material. The twenty test problems provide for two 
exercises to be given at each meeting of the class by the music 
supervisor. That is, if the supervisor meets each class once in 
two weeks, he must present two problems in music dictation at 
each of ten such meetings, covering a Heeel of twenty school 
weeks. 

Administration of the test material was similar to that 
followed by the clsssroom teacher in her daily drill. However, 
un-used staff-lined paper was provided, since the efforts of 
the pupils were to be formally corrected and graded. it was 
essential, also, that the test administrator comply exactly 
with the method in presenting the dictation as that requested 
of the teacher, since the results in the tests should reflect 
the accumulation of skills resulting from daily drill. These 
procedures have been enumerated in the section under "Instruc- 


tions to classroom teachers". 
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Following the administration of each bi-weekly test, 
the papers were collected, corrected, graded, and the scores 
recorded. The papers were then returned to the classroom for 
review, both by the teacher and by the pupils. Pupils were 
thus informed as to where their mistakes had been made, and 
the teacher was able to discover weaknesses in the abilities 
of her class. The teacher could then take remedial measures 


toward the correction of those weaknesses. 
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Content of the bi-weekly test material 


The bi-weekly test material, to be administered by the 
music supervisor, provides for two exercises to be given at 
each meeting of the class, covering a total period of twenty 
school weeks, The construction of the test material is as 


follows: 


Grade Four 


20 problems: 


1. 10 with no melodic skips, using e a) ; 3+, .e) 
£e 10 with "Tonic" chord skips, using @ ; a) Be eo) 
Grade Five 
20 problems: 
8 with no melodic skips, using e ; 3 A J. Oo 


with "Tonic" chord skips, using « S d- o 


with "Tonic" chord skips, using $9 Pie .8 3, +0 


6 
4 

5. 2 with no melodic skips, adding ae 
2 
6 starting on "Mi" or "Sol", using n ey an cS 


Grade Six | 
20 problems: 


1. 2 with no melodic skips, using a ; d, 3. ce) 


2. 2 with no melodic skips, adding ¢ 
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3.. 4 with "Tonic" chord skips, starting on "Mi" or 
"Sol", using o,9,0-, oO 
| 4. 2with "Tonic" chord skips, starting on "Mi" or 
2 d.d-.0 
») > ? A 
Se & with no melodic skips, adding a. e 
6. 2with "Tonic" chord skips, using $. 


pol", using a 


starting on "Mi" or "Sol". 
7. #2 with skips of the "Dominant" chord, using 4d d,0 
8. 4 with skips of the "Dominant" chord, using all 


previous rhythms. 
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Test Material for Music Dictation 


Grade Four 


(For use by the test administrator) 
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Test Material for Music Dictation 


Grade Five 


(For use by the test administrator) 
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Test Material for Music Dictation 


Grade Six 


(For use by the test administrator) 
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Scoring the test material 


Scoring the test material proved to be a difficult 


task, since mistakes in writing were not confined to rhythmic 
or melodic problems, found in the exercises. Some of the early 
difficulties, later corrected, may be classified as follows: 

1. Putting stems on the wrong side of the note-head,. 

2. Carelessness in "filling-in" the quarter-notes. 

3. Carelessness in making half-notes, dotted half- 
notes. 

4. Inclination to "crowd" notes together. (Pupils 
with insecure ete baits tended to place notes one above the 


other, rather than widely spaced for easy reading.) 


A paper was considered perfect, and graded 100, if it 
included no mistakes in rhythm or melodic line. If the 
exercise proved to be only half correct, it was graded to 50. 
A greater, or less, number of mistakes were proportionately 
graded. No exceptions were made, however, for careless work. 
If a note was written on the correct line or space, but 
represented the wrong time-value, five points were deducted 
from the total score. A similar deduction was made where the 
correct time-value was indicated, but where the note was on 
the wrong staff position. If the note and rhythm were both 


wrong, ten points were deducted. 
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Every precaution was taken to assure that the pupils 
understood the correct position of "Do". Preliminary to the 
hearing of each dictation melody, pupils were instructed, in 
addition to the formation of the G clef and the placement of 
the signatures of time and key, to locate and check the place- 
ment of "Do". As a double-check, a duplication of the staff 
would be placed on the blackboard, with similar exact informa- 
tion for comparison by the pupils. Yet many pupils would 
un-thinkingly start the first note at the wrong pitch-level, 
thereby indicating the wrong note-sequence. However, if the 
entire melody was written correctly, even though at the wrong 
key-sequence, only a few points were deducted. 

When corrections of the test material were being made, 
following each testing period, constructive comments were 
written on the individual test papers concerning the appearance 
of notes, spacing, size of penmanship, etc., as an inducement 
toward individual improvement. Corrected papers were returned 
as soon as possible to the respective teachers, who in tush 
reviewed the problems with the pupils. In this way, pupils 
were able to discover their mistakes, and the teacher could 


plan remedial daily drill. 
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Tabulation of the test scores 


After the individual papers of each class had been 
corrected, and graded, their scores were recorded on a 
tabulation chart. The horizontal line of the chart shows 
the progress of each individual from week to week, The 
vertical scores were used to compute the bi-weekly class 
median, and the corresponding class mathematical mean. (The 
class median is understood to be the middle point of a regular 
succession of individual scores; the mathematical mean is 
understood to be the sum of all individual scores, divided by 
the number of pupils tested on any particular day.) 

When the corrected test papers were returned to the 
classroom teacher, a chart showing the class median, and the 
class mathematical mean, for that particular test was included. 


In this way, the teacher could keep a2 record of class progress. 
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Test Scores 


Each chart shows the weekly succession of the 


individual scores, the class median, and the class mathematical 


mean. 
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Individual Scores 


Grade IV 


Experimental School "A" 


OL 


08 


L9 


GL 


69 


or A 


TL 


SL 


L9 


Sh 


v9 


09 


69 


Sg 


OL 


SL 


09 


GL 


09 


G9 


9G 


OV 


eh 


SL 


Soadoog TeNnpTATpUyT 


9S 


OS 


89 


29 


wV¥un TOOUSS baer ie 


eg soc 09 Ts 69 
0S OS 09 84 OF 
rar =- = = 
ee => = = 
0g 02 OF Of - 02 
Ov OF OS O08 OZ 
Ov 02 OF 06 OF 
0g OL OT 02 O 
0S OS 0S 08 oF 
09 09 OF 09 O82 
02 Of Of OF OF 
0S Of GL SL OF 
OL Of O02 SL OF 
Ov Of O08 G6 OF 
Ob 02 ¢¢ & Os 
Ov OS SL 06 OF 
Oh Of = =: oF 
0S OS OF” SL OF 
0S 09 0S SL SL 
GL OOTOL Se OS 
SL S& OOT 08 OF 
0S 02 06 S6 OF 
0g $6 08 06 OOT 
OL 08 OF SL OF 
GL Se OOT Oe OS 
GL O0T 08 06 06 
GOL BOT S4t Sat awe 
G6 OOT 06 $6 OOT 
OOT OOT 08 OOT OOT 
AI epedy 


$9 


09 


OOT 
OOT 


sLO- 86 


oO 
Ss. es 
4, 
“o& g 
oO Ne 
‘@ ~j 
Gi 
5 S 
“4 oO 
Q -j 
& & 
Gu 
-—j 
f cu 
oO. oi 
© G) 
Q> 
q Ga 
‘Cy sg 
ni cu 
~~ 43 
QO} © 
et) ou 
CA 
& & 
co8) oF 
tu cu 
oO © 
a Oy 
& *@ 
@ 
by @ 
— @ 
Oi bg 
# © 
! ' 
o ke B 
i cL me 
WO 8 yo, 
So O 


van gecane SannaubaellogseGwh 
PELLRERREE PESEREER ABSA BES! 
PEISALISIset BRS IES IB ABER 
SLELLRSRAGE! SSVVEEIK SESE 


eeoogguecsog! redegee seRnRtes 


GLP AGE CREISR! AISRASIS SB ISS 


SESEERSLGRPRELSESSBE! GBRBSS. 
YSU SSS IASG MANGHSSS 1 SensSs 
| PSSRRESCL SLE SRELIMBHE 8 SRE" 
| ageegeugeeeneseeesessseers 
SEALS ARELS SB SSIES WARS AAI SS 
SOx SLEESRERARELLSERRSBRBESS 
I} SESRSSRIRSs Gi LSSBRSSS Et BB 
1} SBLGBSEINS | Bs poi base =. 
14 OB panded vepeneess 


¢ 
% 
ka 
o 
= 
& 
in 
& 


gseye” 1A 


ih 4 
7 
hee: 
i 
Her 
eer 


53 


Individual Scores 


Grade IV 


Experimental School "B" 
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Individual Scores 


Grade IV 


Experimental School "Cc" 
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Individual Scores 


Grade V 


Experimental School "A" 
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Individual Scores 
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Individual Scores 
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Observations and Comments 


It seems evident, in this first year of a trial 
project in music dictation, that the pupils having the greatest 
amount of difficulty were those in the sixth grade, and that 
those enjoying the greatest amount of success were in the fifth 
grade. Among the possible reasons for this situation might be 
that, since there had been no previous Similar experience in 
music dictation by the sixth grade, there could be no accumu- 
lated skill and power upon which they might draw for back- 
ground. Therefore, the accelerated approach to rhythmic and 
melodie problems in the material for Grade Six was proportion- 
ately more difficult. Grade Four, similarly, while also being 
confronted with a new experience, possessed less motor skill, 
and had had less experience with notes and note-reading,. 
Consequently, Grade Four was confronted with a difficult 
problem of adjustment to a new medium of expression. 

Grade Five, with a score-reading experience in excess 
of the previous grade, and confronted with a less accelerated 
approach to tonal and rhythmic problems, was better equipped 
to cope with the difficulties encountered in the project. The 
continued use of a course in the dictation of music would find 
an accumulated skill and power in each succeeding higher grade, 
and therefore we should find a greater success in achievement. 


Perhaps, for the initial venture, Grade Four should have been 
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given more preparation in the actual motor skills for making 
the written symbols of the score, and Grade Six should not have 
been placed under such an accelerated burden. However, it is 
felt that the existing material is not too difficult when 
sufficient experience has been accumulated by the pupils in the 
skill of music dictation. . 

From observations made relative to the difficulties en- 
countered by Grade Four, in their attempts to adjust themselves 
to the dual problem of hearing, and recording, it is evident 
that preliminary ear-training in a previous grade might be most 
beneficial. “or instance, the first half-year of Grade Three 
could be devoted to short drill in the making of rudimentary 
notes and note-values. This could be followed by such 
elementary directions as: "Find 'Do'; put a half-note on the 
place where 'Do' is". "Find 'Re'; put a quarter-note on the 
place where ‘Re' is", ete. The latter half-vear of Grade Three 
could be devoted to the writing of short melodies, of about 
four or five notes in duration. The teacher could sing the 
melody, the class could sing in repetition, indicating the 
correct scale syllables, then write the same. Such a procedure 
should do much if time were made available, to prepare the | 
fourth grade for a course in dictation such as is presented in 
this thesis. 


One second grade teacher, (not involved im this project), 


suggested starting elementary staff-making and 
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Pee xe in her grade as a corellation with art work. This 
teacher had already experimented in having her pupils perform 
just such a project, and reported an improvement of motor 

skills, end a keener perception of note-values, gained through 
the actual construction of the musical symbols. 
In a study of the individual scores achieved in the 


dictation project, the first few scores, in most cases, were 


at a relatively high level. This was because the exercises 


were comparatively easy at the beginning of the project. As 
the project progressed, the problems became increasingly 


difficult, and as a result, the level of individual scores 


took a noticeable dip, as did the class median and class 


mathematical mean,. Toward the close of the experimental period, 


when the pupils had really grasped the idea in the taking of 


music dictation, the total scores indicate a general rising to 


a point, in most cases, equal to, or greater than, the initial 


scores. This is especially significant, since the later 


dictation problems were far more difficult than those 


experienced at the beginning of the project. Furthermore, 


it might be assumed that a pupil who maintained a constant 
average in scores would not only be developing in ear-training, 
but would in reality be becoming progressively proficient in 
he skill of taking music dictation. 
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It is significant to note that the greatest amount of in- 
provement, in the dictation project, was shown by those pupils 
in the middle range of the test scores (50-75). While it would 
be difficult to substantiate growth in every individual score, 
most cases in this particular group show a gain of from five 
to ten points. This would indicate that, while those pupils 
who were originally in the higher score bracket tended to in- 
prove. And it is precisely this middle range group of pupils 
who need the stimulus for growth which can be provided by a 
project of this type. 

It was interesting to observe, while correcting the test 


material, that pupils appeared to experience greater difficulty 


| 
| 


in reproducing the correct rhythm than they did in recognizing 


tonal skips. This would indicate that, for the most part, 


individuals are more responsive to melodic content, but do not 


completely analyze rhythmic patterns. On the other hand, those 


pupils who achieved low scores in the dictation project showed 
marked improvement in rhythmic discernment and manual skill, in 
spite of the fact that they had difficulty in recognizing 


melodic successions. It would appear, from this observation, 


that pupils who have a tonal deficiency may be able to hear, to 


a greater degree, the rhythmic patterns of the exercise. 


: a sees 
ah P 
he. GORE ca 
a i 
ba she 


\ eR, 16" shod 3068 o* Nerid ‘Si 


lies Pregwe seas rons i te Can 1 en " 

p: sow tt Sathan Leyte agt es Se “Re hades 

} .9TO96 Sehibbvetreett yrevs ‘at “riders ed tap 

eviremért to &fay, 8. woe qHorta npluotirg etd he ote om 
altoue ebodt eftihn tad etsothnt b. ftom ist * coma by 
-ml. of os bnee Isnoaad stoes aotin te sas at Brgtree one i | 
+ eltoug to quéow sanst elboim aids vier fosre ef tf hoa “evo 
| B Yd be lvord ed riso dofdw ditwetsy tot) slumtita, edt acen | mt 
/ -HGNd ebsdc tc “sae ‘e ‘So 

, iw Suus ed nidosisoo ullgw ,syisedo co paktasrsdil aaw cis | 7 
u . Se eee 
Vydgivollili todnery esoneliegxs of hstseuge elaque Wen? ee on, 

aniivinsoc)et aft Blb yest mene Modyss soetros siz nntousotoet/at | : 


q geon eld sot Jedd) eteotbal Slyrow eidy —~seqiae ma } 


don ob gud ,ductnoo sthelem o¢°aylenousen etom ete Bievbivtogs 


+ 


tt 


iy 

. é& 
C 

i= 

ss 

: ‘ 
‘we, 

i‘ 


fives ct tnemevotcet petted 


ioe 
eI 
q 


é 


if & 


Hawode doe fotd motsetoth odd af wenoor Vel Gevednon Gay ual 
oliinmesss of yilvolttip bam yend Jenty IoatT eRe Bo egies re 
‘ 


a] 

escort fi “eddie end nO. .savettag simivynt eagles vedo Foe@ |) 
7 

3 


wlottcvissao: sidd most (testqe Digow el - a0 fra eg gHe +9 GOLEM ties 
OF Th ot efda ed y cor folsteb Lenof 6 eved off aliaue stray 
; : sd 7 as re 
eonivrexe, had fo snreddtey olmidvis ent .ebinsb 25sSeRR , Ay 
ot 
i « 
( s 


—_—— 2 od arte VW ar 


65 


In attempting to obtain a corellation of achievement 
in music dictation with that of dictation in other school 
subjects, i.e.: English, or arithmetic problems, teachers 
observe that the children make just as many, if not more, 
careless and thoughtless mistakes in academic subjects other 
than music. For instance, the pupil may recite that four 
times nine are thirty-six; but he may write that four times 
nine are twenty-seven. Teachers seemed surprised that pupils 
made as few inaccuracies as was demonstrated. 

This tendency toward careless work was also evident 
in the dictation results. Pupils would give every indication 
of hearing the correct tones, but the written version of the 
exercise might be far from correct. In checking with the 
classroom teachers in regard to daily drill, the teachers 
found that the pupils would recite the correct tones heard, 
yet would record something entirely different. Consequently 
this tendency to err might be very similar to that mentioned 
above in respect to other school subjects. 

It seemed paradoxical, moreover, that pupils would 
reproduce one exercise practically correct, yet fail on a 
succeeding problem of no greater difficulty. There is the 
possibility that either lack of concentrated effort, or con- 
fusion on some small portion of the exercise, might throw the 


pupil off the track, thereby causing a wrong interpretation 


of the whole melody. 
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In one instance, where there was a change in classroom 
teachers during the course of the dictation series, the class 
made a noticeable drop in test scores. This may have been due 
to lack of continued guidance, or possibly to an uncertainty 
on the part of the new teacher as to the correct procedure 
desired. On the other hand, the lower scores may have been 
ifs result of an emotional upheaval due to a change in the 
regular daily routine to which children look for security of 
action. Or it may have been the result of a combination of 
all factors. However, it is notable that the class gradually 
assumed its normal assurance, and concurrently, its former 
normal scores. 

Much of the difficulty evidenced by the pupils seemed 
to derive from an insecurity in thinking the syllable names of 


the tones heard. For this reason, they were handicapped in 
reproducing accurately on staff-lined paper that which they 
could not definitely account for. It was suggested to teachers 
that they try occasional drill problems with actual singing of 
the syllable names by the class, to be followed by the writing 
of the same. It was advised, however, to make this procedure 
only temporary, or intermittent, as the continued use of such 
a practice would not develop the "mental ear", or induce 


maximum individual effort. It was recommended, however, that 


if time permitted, the class might sing what they had written 


eaato sid. ceetrde pee colts! “4 3 ot $, Me 
sub teed ovordksbei a2’ .demboe dept a oka i 
. Fa ds ne od eidieco xo. coonebitg 
. aqubeouta tsengos of oF eb ‘tariomay: ee ai a + 
fixed ovedt Yer derdse towol oid  badef rondo, sdf oy be . 
oft of surat: »o of-esob Devesodur fei itome is to jieaen ont | bh 
“i Lo Mimose TOL Hoot meathiias do bole oF sitkittor VIED ‘to. Lagore 


in. ; ef ». 
40 noltsaldmoo 2 16 divest sd¢é aged’ eved yaad JF HOTSS | ae 


rye vifsubsa: gepfs odd sect eliadot ef St ,tevowol ,etodost ffs) 


- 

a comrtor ett ,vidaetmponos bis ,sdcbabeer 2eitor est fealac 
a) ; 

lth a “.Bbt9D2 temsc! 


bauisss abtat ots vd Beonsibve yi tvolri tb and. To. dope 


iy to eons efdetive edd goahintdt at ytiquosenl ap mort avin: oF re 
7" ae 
ns nt fequfotbacd atew yods ,tloesed ehdt to. «breed. asnou ent) es 
P ; .. nl 
ho 


Yods dotriw, Sado -Teasq hentl-trisve no yietauoos afte Bower 


. iLwes 
DS 


a 


Bsoulonst of Hbetesogance eswerl adt tinmoos yietialtebsson aeons: 


f:ytg fesktes chtw amoidor £0 teh fend tesco yah Yeme hed) 


ef & er ir i Vv - Be o££ot c J of *E fe ‘ ortt vel me TSkt efrfe livs vd fi 


sruhesore Bit salad od ,fovewod qboetvis dam 20) seme ons to! 


oye toveen Devon ttnoo adh eso, tesdditelat mo wmarogined ino: 


; a an ‘ 
ott so "tse Letaau"” ont qofeveb, det Bitowysonieeaay eis: 
hee . dere aE | 
.tovewoul, bohrgamoost env cL .oToags Loub ty fhect Sas 
i ; 
‘rw beet Youd decd wate tog ter éeefo, Slt )pbers Ben mae ‘tf, 
a & ni 
jig? at ‘ 
(li aoa 


9 
7 


Av 


67 


in the drill period after it was written. By using the latter 
procedure, pupils might discover their own mistakes. 

Testing time, for two problems at each visit, con- 
sumed at least fifteen minutes during the first two months, 
but was later reduced to about twelve minutes for each testing 
period. This was a greater amount of time consumed than was 
anticipated. Much of this time was expended in making sure 
that the proper key signature was made, and that the correct 
location of "Do" was understood. 

It was unavoidable that, in such a lengthy project of 
this kind, absenteeism might occur among some of the pupils, 
because of iliness or for many of the reasons that children 
do not come to school. The computation of the class median 
and the class mathematical mean was, in each case, determined 
by the number of pupils present on the particular day of the 
test, and not by a division of total enrollment, 

Stimulus, throughout the dictation series, was given 
to pupils to compose original melodies for their own satis- 
faction. These pupils were encouraged both by being provided 
vith a supply of staff-lined paper and with an offer of con- 
structive help in their endeavor. Suggestions were made to seek 


out short poems which might be set to music, but no move on the 


‘part of the teacher was made to procure the poems for the 


hildren. iIt was felt that if the pupils were sufficiently 


interested, and were given the source, they would seek out the 
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texts for themselves. Quite a number of pupils engaged in 


this bi-product activity, though the resultant melodies did 

not always fit the words chosen. Never-the-less, interest 

was created toward creative expression, and it is felt that ; 
the seed will grow, to blossom inten, perhaps, ina future 


year. 
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Teacher comments 


Comments from classroom teachers involved in the 
dictation project were invited, with a request that those 
teachers be perfectly frank in their evaluation of the enter- 
prise... It was felt that the teachers, being closely associated 
with the pupils from day to day, would be in an advantageous 
position to uncover any undesirable characteristics of the 
project, and could also recommend many of the desirable 
features. It was requested, however, that any comments 
offered should be in writing, and that they be dated at the 
time the comment was considered appropriate. The affixing 
of the date to each comment was for the purpose of judging 
how weaknesses in class or individual response might improve 
with continued practice... The comments listed below were 
submitted in good faith, and are herewith reproduced as 
they were received, except where editing was necessary to 


combine similar comments by more than one teacher. 
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| (November). Grade Four should have more orientation 
> in the simple manipulation of note-making and similar skills, 
preliminary to such a course in music dictation. fThis 
orientation could be carried out in a previous grade. I 
suggest that "ote-tracing” be tried, similar to the process 


of letter-tracing used in Grade One, 


(November). The drill problems are too long, and the 
music period time allotment did not allow for completion of 
all the drill material... A compromise was made by dictating 


only half of some exercises, 


(November). The children appear to enjoy the project, 
seem eager to try their skill, and especially like going to 
the blackboard while others work at their desks. 


(November). The adetetien project reduces the amount 
of time which might be devoted to actual note-reading, or for 
remedial tone-drill. For that reason, I feel that the quality 
of the singing suffers. 


(December). The children appear to have difficulty in 
Z) the rudimentary procedure of writing simple notes on the 
correct lines and spaces of the staff. I would suggest that, 


before starting the dictation project, a period of two weeks 
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be devoted to daily drill in the rudimentary procedure of 
writing the various note-values which would later be met in 
the dictation. Rhythmic exercises, also, on a single tone 
might be of benefit. The class would thus be prepared to 
recognize the various note-values when they heard them in 

the dictation exercises. In other words, let mastery of note- 


writing precede the dual task of recognizing pitch and rhythm. 


(January). I feel very dissatisfied with the results 
of the tests in proportion to the time devoted to them I 
think that, if this program were inaugurated in only one grade 
at first, then carried through by adding the succeeding lower 
grade each year, it would be more fruitful. Starting in all 
grades at one time, even though with varying material, pre- 


Supposes a training which has not been given. 


(January). The dictation project appears to stimulate 
powers of concentration, which reflect in increased alertness 
and attention when the children are reading from their regular 


Ss Ong books. 
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(January). I do not feel that the dictation is as 
effective as short oral tone-drill used in conjunction with 
song material. I prefer to solve melodic and rhythmic problems 
as they arise in the songs. In this way, a functional purpose 


is being served. 


(January). I like the dictation project, and feel 
that it is giving the children something of value. 


(February). Many of the mistakes made by the children 
were the result of careless reproduction of the tones heard. 
During the daily drill, the children would be questioned as to 
what particular tone, or tones, they heard. Almost invariably 
they would give the correct answers. Yet when the written 
versions were completed, the tones were not represented on the 
correct staff lines or spaces. That is, if the ascending 
tone-sequence were "do-mi-sol", the pupils might tell you the 


correct syllable names of the tones, but might actually write 


such a version as "do-re-mi". This lack of reasoning procedure 


was also evident in the bi-weekly test results. 


(February). The dictation project appears to give the 


children a more secure conception of tonal skips, when reading 


in their song books. By recognizing the skip of a third when 
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it has been heard, they are better prepared to sing the third 
when it is required in their song books. To put it differently 
when they hear the tonal skip, they visualize its position on 
the staff; conversely, when they see the printed skip, they 
hear it inwardly. 


(April). I feel that the project took a greater 
proportion of time than was justifiable in relation to the 
results received. A less intensive course in dictation might 


still have produced desirable results. 


(April). By being required to write the correct 
Scale-tones, the children became more rhythmically precise, 
as well as more melodically keen, when they transferred their 


techniques to reading from the song books. 


(April). The project served as a desirable drill-tool 
in learning to recognize scale tones, and their relationship 
to each other. It further developed a keener discrimination 


for pitch differences. 


(April). There was very obvious high interest among 
the pupils, especially in receiving their corrected papers 


back, to see if any improvement had been made. 
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(April). The dictation helped to stimulate, and give 
) impetus to, creative writing of little songs by the children. 
Often this writing was of a spontaneous nature, such as "rainy- 
day" writing on the blackboard, or “spare-time" activity at 


their desks. 


(April). The dictation project was an excellent 
instrument for stimulating concentration. The recorded 
results, on staff-lined paper, were often an indication of 
concentrative powers as much as that of misical skill... How- 
ever, caution should be exercised in precariously assuming a 
pupil to be delinquent in mental powers merely because he 
experienced difficulty in hearing the melodies correctly. 
Inability to discriminate in tonal differences should not 


be construed to indicate lack of mental ability. 


(April). Those pupils who met success in the dictation 


‘project expressed a liking for the activity. Those who ex- 


th | 


q perienced difficulty said they did not like it. 


(April). The total attitude toward the singing 


program has improved, when the children found that the 
ictation project had helped them to read the notes more 
eadily, and that they were better equipped to cope with 


onal problems found in their songs. 
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(April). The testing program in the project was a 
good instrument for measuring individual progress. ‘In class- 
room singing, a pupil will receive unsolicited audible 
assistance from his classmates, a help which will aid him 
in solving problems in the songs. But the dictation project 
was an individual affair, and each pupil was required to do 
his own work, Since he could depend on no help from his 
neighbors, the pupil had to stand on his own initiative. 
Therefore, the scores received were an indication, in most 


eases, of each child's musical progress, 


(April). Occasionally, a pupil who is having difficulty 
in other school studies will meet success in the music dictation 
project. This success may be due to a particular talent for 
hearing musical sounds accurately; or it may be that, because 
he finds that he can do well in dictation, he tries harder for 
this than for his other school studies. However, I find that, 
for the most part, pupils who are slow in other school subjects 
are likewise slow in grasping the dictation problems. The 
mentally alert child will similarly, in most cases, do well 
in the dictation project. 


(April). Some pupils are showing 2 definite improve- 
ment in their music reading ability, no doubt a result of the 


dictation project. However, if the same amount of time were 
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devoted to actual note-reading in song material, equal pro- 
gress might have been made. I believe that a more accurate 
judgment of reading progress requires more than one year of 


the experiment. 


(April). I feel that the pupils have gained much in 
mechanical skill, both in note-writing and in note-reading, 
but have lost valuable time for enjoyment and appreciation. 
This is especially true of those who, because of retardation 
or excessive age, will not continue schooling past grade 


schoole 


(April). Among the bi-products of -the dictation pro- 
ject was a knowledge gained concerning the correct placement 
of the sharps and flats on the staff. Since the structure of 
key Signatures was not formally taught, the pupils must have 
acquired the knowledge through daily observation in the drill 


material. 


(April). The dictation project is time-consuming. I 
do not feel that there is sufficient carry-over into the read- 
ing program to warrant the amount of time spent on the 
dictation. This is especially true in my case, where we have 
a departmental system permitting only two scheduled music 


periods each week. 
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(April). The dictation problems seemed to increase in 
difficulty too fast, which made it hard for pupils to show an 
improvement in the test scores. If a more gradual approach to 
difficult problems were developed, pupils might show correspond 
ing higher scores. 


(April). Since pupils were required, efter placing the 
sharps and flats on the staff, to designate the location of 
"Do", the project served as a supplementary drill-tool in the 
finding of "Do" from the key signature. It also served as 
supplementary drill in recognizing melodic and rhythmic pro- 


blems,. 


(April). As the dictation program progressed, it 
seemed that the children gained in facility in the reading of 
songs from their regular song books. This greater ease in 
music reading, without doubt, was an outgrowth from practice 
in writing notes which corresponded to actual sounds heard. 
There seemed to be less “stumbling", with a resultant smoother, 
rhythmical reading. It was, moreover, an excellent experience 


in ear-training. 


(April). The project seemed to be confusing to two 
types of pupils, namely: the slow-thinking child, and the 


tonally-deficient child. However, the experience tended to 
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capture their interest, and to make them more alert. I did 
not find that pupils became discouraged, or wanted to "give 


up" because of difficulties in the dictation. 


(April). I believe that the dictation project might 
be more effective if started in GradeThree, where it would 
develop early concentration on the corellation of sound and 


its written symbol. 


(April). The amount of drill material furnished is 
lengthy, and sufficient to cover the needs of even the most 
capable classes, or individuals. It may not be necessary to 
use all the suggested material. The amount used would depend 
upon the ability to absorb of that particular class to which 
the problems are being presented. The skillful teacher mast 
be alert to the needs of her class, and provide remedial 
material as the situation requires. The alert classes should 
be given the opportunity to achieve as much as they are able 
to master, with continued interest. This dictation project, 
if used with discretion, may be a challenge to all types of 
pupils. 


(April). I think that there should be a long period 
of preparation before attempting the standard of work 
presented in this dictation project. Such information as 
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names of lines and spaces, note-names and values, and the 


placement of the sharps and flats on the staff should be 
mastered before attempting any formal exercise writing. 
Immediate preparation for writing exercises should be, perhaps, 
in the form of "fun-games" at the blackboard (writing three 

or four notes only), and in "“singing-back" games (the teacher 


sings a few tones, the pupils sing syllable names back). 


(April). I believe that maximum progress would result, 
in a project of this kind, where singing groups are selected 
for musical proficiency and interest. Where such is the 
situation, the dictation project could be used as a stimu- 
lation to greater achievement, and a challenge to musical 


skill. 
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Re-test of all groups for music reading ability 

When the dictation project was completed, both the control 
and the experimental groups were re-tested individually for 
music reading improvement. The same standard of measurement 
was used to evaluate reading ability as was indicated in the 
preliminary music reading test, namely: 

1. Good readers made not more than one mistake. 

2. Average readers made not more than two or three 

mistakes. 


3- Poor readers gave confused performance. 


The following graphs will indicate the reading levels into 
which the pupils were classified. In order to compute the 
number of pupils who showed improvement in reading ability, 
the following procedure was used: 

1. A reduction in the number of poor readers would 
indicate reading improvement. 

2. An increase in the number of good readers would 
indicate reading improvement. 

3- It would not be necessary to account for the numbers 
in the "average" group, since that classification served as a 
medium for receiving improved readers from the lower group, and 
served also as a source of supply for the higher group. For 


that reason, only the changes in number 
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of the "good" and "poor" were considered. 

When it was determined how many pupils had made 
improvement in music reading ability, in both the experi- 
mental and control groups, 2 proportionate percentage of the 
class who had improved was computed by dividing the number of 
improvements by the total number of pupils in each respective 
grade. A total average improvement for each entire grade 
section, that is, the combined groups of each experimental 
grade as against the combined groups of each control grade, 
was computed by dividing the sum of the proportionate improve- 


ment percentages by the number of classes tested. (Three in 


each grade). 
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Results of the Reading Tests 


Grade Four 
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Results of the Reading Tests 


Grade Five 
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Results of the Reading Tests 


Grade Six 
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Deductions 


A study of the charts which tabulate improvement in 
music reading ability will show many interesting factors. The 
most obvious factor is that pupils in both the experimental 
and control groups have shown some improvement in music reading 
ability, though the greater total improvement is recorded by 
the experimental groups. The experimental groups, with the 
exception of one sixth grade, all made a recorded improvement 
in excess of 15%, the maximum score being 32% improvement. 
Several units of the experimental groups showed improvement 
approaching that maximum score. Of the control groups, one 
unit showed a high total improvement of 31%, though five of 
the nine control groups showed only 4% to 6% progress. 

However, it must be remembered that the control groups 
had not been idie, nor nad they been deprived of music 
reading practice. The control groups were engaged throughout 
the yeer in normal music reading activity, while the experi- 
mental groups, being engaged in the dictation project, were 
actually restricted in their music reading activity due to a 
reduced time allotment caused by the inclusion of the dictation 
experiment. However, at the close of the experimental period, 
total average improvement for each grade was. greater in the 
experimental groups than in the control groups. Exceptions 


will be found in several of the individual group units. 
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The most significant indication of music reading in- 
provement will be found in Grade Five, where there is a 
total average improvement of 31% for the experimental grouds, 
as against 9% for the combined control groups. Not only is 
the total average of improvement greater for the experimental 
groups, but it is shown also that each unit of the experimental 


group made improvement in excess of that achieved by the con- 


trol units. It is obvious that Grade Five responded to the 
dictation project to their profit, exceeding by 22% the score 
for music reading imorovement made by the control group in 
Grade Five. 

Grade Four, as a whole, made significant improvement 


in reading ability in both the experimental and control groups. 


However, Control Group A, being a small grade in a combined 
classroom situation, was aided materially by the improvement 
of five of its members, which would account for the very high 
percentage of improvement in that unit. All units of the 


experimental group in Grade Four made consistent advancement, 


although the total average improvement for the experimental 


groups was only 3% higher than that made by the control group. 


It might be assumed that more preliminary orientation in staff 
dictation might be necessary if results in the reading tests 

> are to compare favorably with those made by Grade Five. 

In Grade Six, there was a total improvement of 10% made 


y the experimental group in excess of that made by the control 
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group. Experimental Group A showed the greatest amount of 


improvement, making a total improvement of 30% as against its 
nearest competitor, Control Group A, a small class, which made 
only 11% improvement. It is notable that Experimental Group 
B made very little improvement in music reading ability, 
comparable to that made by Control Groups B and Cc. It is 
evident that Experimental Group B did not respond to the 
dictation project, and was not benefited by its experience. 

It is significant to note that the units which 
experienced most difficulty in the dictation project, namely 
Experimental Groups Six B, and Six C, also recorded the lowest 
scores for music reading improvement. Those experimental 


groups which achieved the highest scores for music reading 


improvement, namely Four C; Five A, B, and C; and Six A, 
showed also the highest scores in the dictation project. It 
is logical to assume that success in the dictation project 
might indicate probable reading improvement. As far as the 


results of this survey are concerned, such is the indication. 
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Conclusion 

A well-organized course in the dictation of music may 
become a stimulating and valuable teaching aid to music reading, 
supplementary to, and augmenting the practice of note-reading 
from the song-book. The skillful use of dictation material can 
result in at least a 32% increase in music reading ability, as 
is shown in the results of the music reading tests, and it is 
probable that, if the course is to be further carried on as a 
permanent music activity, the results may be even more gratify- 
ing. Not all classes will benefit to the maximum degree, nor 
will all individuals be aided materially by their experience 
with music dictation. Grade units, and individuals, will re- 
spond to the dictation project with varying degrees of success, 
but its use will do none any harm. The benefits accrued may 
even far out weigh any possible damage to the interest of even 
the slowest, or non-musical child. 

However, music education does not depend upon one 
teaching aid alone. And there are many ways of teaching music 
reading. Skillful teaching is, and has been, going on in our 
public school systems for many years. A study of the music 
reading test charts in this thesis will show that several of 
the control units, those who were not exposed to the dictation 
project, made commendable progress in music reading during the 


year. Thus we note that the worthy teacher will stimulate 


féuloaed Wf an 2 a 


, : ' é j - 


ait he 
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learning, where it is possible, in her own way according to 


the conditions under which she is working. However, the results 
of this survey show that even better progress in music reading 
can be made through the use of music dictation. 

It has been inferred, in one or two of the sections 
under "Teacher Comments", that pupils might improve their 

music reading skill equally well if the same amount of time 
given to the dictation project would be devoted to actual note 
reading. That may, or may not, be true. The results of this 
survey do not support the contention. Moreover, an excessive 
amount of time devoted solely to note-reading can be dulling 
and discouraging to the child. It is just such excessive drill 
on note reading which has been so injurious to the music pro- 
grams of the past. Music educators should always be alert to 
the possibility of reaching the interest of the child through 
as many various channels as possible. The inclusion of a 
course in music dictation may be one means of stimulation 
toward better music reading habits. 

A challenge to greater effort on the part of the child 
must be achieved by a stimulation of his interest for that 
particular activity upon which he is engaged. Throughout the 
course of this dictation project, one of the most noticeable 

eactions on the part of the children was a very evident show 


of interest, and @ concentrated attention upon the task at hand. 
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The children would listen most intently for the melody to be 
sung, then when they were instructed to write what they had 
heard, they went to work with astonishing zeal. Teachers who 
enjoy seeing children apply themselves wholeheartedly to the 
task at hand would receive great satisfaction in watching how 
earnestly the pupils strove to do their best. Many teachers 
who were engaged in the project commented often that they were 
amazed to find that such concentrated effort could be induced 
from even their slowest pupils. Since the ability to con- 
centrate upon the problem of the moment is prerequisite to 
successful learning, it would appear that a direct bi-product 
of the dictation project might be the stimulation of the powers 
of concentration. 

As has been shown, all classes, or all individuals, 
do not benefit equally from being exposed to a course in the 
dictation of music as carried out in this survey. Needless to 
say, &@ course in music dictation will not cure the music read- 
ing deficiencies of every group, nor will it stimulate every 
individual to greater effort. There are as many proportionate 
differences in groups as there are individual differences among 
pupils. A project which will stir one group to increased 
endeavor may not catch the imagination of some other group of 
children. However, the music educator who is alert will be 
responsive to the needs of each group. He will attempt to 


diagnose the difficulties of each group, as the difficulties 


arise, and administer remedial procedures, much as a wise 
doctor will study each patient, diagnose the ailment, and 
prescribe a cure. If the initial prescription does not work, 


the doctor will alter the remedy in an effort to cure the 


patient. Such a procedure is not Without its parallel in the 


field of music education. If, after a fair trial, a course in 
music dictation does not induce better music reading ability 
in some particular class, the music educator should revert to 
some other means of procedure. In any case, wise teaching, 

a sympathetic and enthusiastic attitude on the part of the 
teacher, and a responsive attitude on the part of the pupils 


should encourage desirable results. 
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The purpose of this thesis is to show that music read- 


achieve the proof of the statement, nine units were selected to 


] ing ability may be aided by the use of music dictation. To | 
become the experimental group, and nine other units of compar- | 


able reading ability were retained to comprise a control group. 


Of the nine units in the experimental, and control groups, thre 
units were selected from Grade Four, three units from Grade 
Five, and three units from Grade Six. 

In order to select, and pair off, these single units of 


each grade according to comparative reading ability, for exper- 


imental purposes, all groups were given a preliminary music 


reading test. Individuals in all groups were tested for note 


reading ability, using unfamiliar, moderately easy music mater- 


_ial. Pupils were classified as follows: 
1. Good readers made not more than one mistake. 
2. Average readers were allowed two or three mistakes 


in note reading. 


5. Poor readers gave a confused performance, and had to 


be helped to continue. | 


When all units of Grade Four, Grade Five, and Grade Six 


had been tested for music reading ability, those units of each 


> grade which were considered fairly equal in music reading 


ability were paired off: three units of each grade being paired 


with three units of the same grade. Those units of each grade | 
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which were to serve as the control group were allowed to contin 


) in their normal music activity. Those units of each grade whic 
were selected to serve as the experimental group were given 
preliminary instruction in the process of music dictation. 
Classroom teachers served willingly in the development 
of the thesis proposal, and were kept informed as to the results 
of their particular grades at all times. Adequate drill materi 
was supplied to the teacher, and daily dictation problems were 


given by the teachers to the pupils. In the daily drill, 


teachers proceded according to definite instructions and reconm- 
mendations, in a manner similar to that followed by the test- 
administrator in his bi-weekly visits to the classroom. Teacher 

were not, however, expected to correct all the daily drill mat- 
erial. A check on individual daily work could be made by having 


several pupils work simultaneously at the blackboard. fThe 


teacher could thus select one correct version from the black- 


board, and ask the pupils to compare their own work, and té 
find their own mistakes. 
Test problems in music dictation were administered by 


the writer of this thesis during his regular bi-weekly visits. 


The test material folowed closely, but did not duplicate, the 


| daily drill material. Procedures in giving the dictation test 
5 material, however, did follow the pattern as recommended to the 


classroom teacher. Following the administration of each bi- 
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weekly test in music dictation, the papers were corrected for 
errors, the papers graded, the scores recorded, and the papers 
|returned with individual comments designed to aid and encourage 
the pupils to greater facility in music dictation. Teachers were 
also provided with a bi-weekly score-chart, showing the class 
median, and the class mathamatical mean. Teachers could thus 
chart the total progress of their own grades. 

During the continuation of the dictation project, 
teachers were invited to make comments upon the value of the 
experiment, and to observe any reactions, either favorable or 
unfavorable, on their own part or on the part of the children. 
It was requested, however, that these comments be written, and 
dated, in order to show whether or not early couwments and ob- 
servations coincided with those made at a later date. A s&zable 
number of comments were received, many favorable, some unfavor- 


able to the project. The comments were faithfully included in 


the thesis, since it should be important to note the reactions 
of those who were closest to the children, even though some 
comments might be proved in-valid when later music reading tests 
were administered. The writer of this thesis also made his own 
observations and comments during the twenty school weeks covered 
by the dictation project. 

At the termination of the dictation project, all indiv- 


iduals of both the experimental and control groups were re-teste 
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96 
for music reading ability, following the same procedure as that 
used in the preliminary reading tests. Charts constructed to 
show the results of these music reading tests show several 
Significant factors: 

1. Some units in both groups, experimental as well as 
control, showed reading progress. 

2. The experimental grouns, as a whole. showed greater 
music reading progress. 

3. Several experimental units made outstanding music 
reading progress (29%--32%). 

4. Grade Five seemed to benefit most from the dictation 
proiect, and showed the greate=t progress in music reading 
ability. 

5. Some experimental groups made very little progress. 

6. One control unit made significant progress. 

7. The experimental units made greater progress in music 
reading than did the control units, in some cases an excess of 
23% to 28% over the corresponding unit of the control group. 

The conclusion portion of this thesis observes that a 

roject in music dictation can become a teaching device for the 
etterment of music reading ability. Not all groups, or all 
ndividuals, will react favorably to the project. Generally 
speaking, however, the use of a proiect in music dictation will 
id materially toward better music reading ability, and its use 


ill do none any harm. The music educator is urged to use any 
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97 
device, and many devices, to aid his pupils to greater ability 


in music reading. Music education must not be limited to one 
teaching medium. A proiect in music dictation can be used as 
one of many such teaching tools. The music educator is urged 


to study each of his school groups, and to recommend remedial 
measures, according to the needs of the group. 
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Bibliography. 

In a search for guidance in the construction and admin- 
istration of this project, no similar material could be discov- 
ered which would proceed in the manner desired by the writer of 
this thesis. All melodies used for the dictation drill and 


tests are original, and are based on the background and needs of 


the groups concerned. It is very probable that the material so 


| constructed would not meet the needs of some other groupe How- 


ever, the experiment was carried out in its entirety, as shown. 
While many books on music education formed a background 

for the preparation of the thesis, no direct quotations were 

used in its preparation or procedure. It is felt that, since 


the thesis is essentially original in nature, the inclusion of 


\the usual bibliography would not be appropriate in this instance 


For that reason, the lack of a formal declaration of a bibliog- 


raphy is explained. 
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